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CHAPTER I
INTRODUCTION
The professional preparation of public school administrators in all areas and levels has been and continues to be
of vital concern to all facets of the profession.

Higher

education, public education, and professional organizations
have joined hands in an effort to define, develop, and
administer a program of preparation to meet educational
requirements.
On March 24, 1956, the Washington State Board of
Education enacted certain additional requirements for the
procurement of principal's credentials.

Since October 1,

1957, all applicants have been required to meet specific
standards for a Provisional Principal's Credential and, at a
later date, for a Standard Principal's Credential.

Basic

requirements for these two elementary principal's credentials
are as follows (43:121-23):
Provisional

Standard

24 quarter hours beyond
Bachelor's degree in an
approved program, 9 hours
of which must have been
earned after completion
of fifth college year.

12 quarter hours earned
after issuance of provisional
credential. Master's degree.

Program of Study
Fields of study include school administration, curriculum, and supervision. Studies to strengthen candidate's
general education are to be required where necessary.
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Graduate study standings are to be met.
Studies are to be planned to develop understandings
and competence in:
a. The learning process and its bearing upon the
leadership responsibilities and activities of the
principal, upon curriculum, and upon methods and
organization of instruction.
b. The growth and development of children and youth.
Breadth and depth of knowledge and insight in this
area should be applied to study of school program
development.
c. Analysis of the bases for good human relations and
development of insight and skill in working with
individuals.
d. Leadership of teachers in terms of working with
people, and the development of the program of
instruction, and solution of the problems of
instruction. Techniques for working with teachers
to improve teaching procedures.
e. Understanding of the organization and scope of the
total school program. Leadership in the organization and daily management of the school program.
f. Leadership in the organization of school and
community resources in the improvement of the
public school program.
g. The relationship of economic and sociological
backgrounds and philosophical contributions to the
development of education in America.
h. The application of research techniques to the
educational program and the use of research
results in school situations.
Laboratory Experience Requirement--Laboratory and
internship type experiences as needed are to be provided. These are supervised school administrative
experiences in school situations and are to be planned
with the candidate by teacher education institutions
and school district administrators.
Experience Requirements
Provisional
Three years' successful
teaching experience including two years in an
organized elementary
school.

General
Three years' successful
principal's experience
including at least two years
in organized elementary
school of six or more teachers.
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I.
Statement .Q.!

~

THE PROBLEM

problem.

The Washington State Board

of Education and higher institutions in the state of Washington have prescribed definite requirements for elementary
and secondary principal's credentials.
Limited information is available, however, to aid in
developing and carrying out a program of internship experiences as one phase of administrative requirements.

The

purpose of this study was to develop a handbook for elementary
principal internship in the state of Washington.

To do so it

was first necessary to review pertinent literature.
will be done in Chapter II.

This

Then, after a summary (Chapter

III), an Appendix will contain the complete "Handbook for the
Development of Elementary Principal Internships.
Importance Q!

~

study.

II

Since the internship is a

requirement and since little is written concerning internships in the state of Washington, the writer feels this
study is important.

Cultice (12:84) stated:

There can be no doubt that the future of our educational
system depends in large measure upon professionally trained
principals. The demand for competent elementary-school
principals is heavy in these days of rapid growth of
school systems. The internship program appears to be one
practical method for testing and training them.
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DEFINITION OF TERMS

II.
Internship.

Internship is that phase of profes-

sional education in which a student works in the field
under competent supervision for a considerable block of
time, the purpose being to develop competence in carrying
out administrative responsibilities, in this case, those in
the specific area of the elementary internship.
Supervising college

.Q!:

university.

This is a college

or university through which the candidate plans and carries
out his internship.

The supervising college or university

may or may not grant college credit.
Participatinz school district.

This is the school

district in which the candidate interns.

The school district

participates with the college in planning the internship and
evaluating the intern as well as the program.
Supervising administrators.

This is the administrator

or administrators with whom the intern works in the participating school district.
III.

LIMITATIONS

There are two obvious limitations of this paper.
First, since it presents material from a limited selection
of books and periodicals only, it is not a complete analysis
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of the internship program.

Second, this paper presents only

one of the several methods used in training principals.

CHAJ?TER II
REVIEW OF THE LITERATURE
Since 1947 much has been written about administrative
internship in education in an effort to stimulate the
initiation of internship programs throughout the nation.

To

understand the internship program, a brief review of the
literature is necessary.

I.

HISTORICAL DEVELOPMENT

Internships in educational administration are a recent
development.

Prior to 1947 only two such programs had been

known to exist (28:147).
Although new in school administration, internships
have been long established in other professions.

The medical

profession is the inventor of this modern American concept
of training.

Young attorneys obtain internship by initiating

their practice with a long established firm.

There has even

been considerable advocation of extending student teaching
to a full-year internship.
The success of this program in other professions has
stimulated much interest in and discussion of the need for
an internship in the field of school administration (35:307).
1947 marked the commencement of the modern idea of
the administrative internship.
(12:70) stated:

Concerning this, Cultice
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The initial impetus for the development of a program
of internship came from a conference of professors of
education in 1947. This group, subsequently organized as
the National Conference of Professors of Educational
Administration, recognized the need for more realistic
programs of professional education, and more specifically,
emphasized the importance of internship in school
administration.
In the state of Washington, the internship is of more
recent development.

The Vancouver School District surveyed

64 Class II school districts in Washington concerning their
administrative internship programs.

Of the 51 questionnaires

returned, 35 districts indicated that they do have some type
of internship program (1:1-5).
II.

PURPOSES AND OBJECTIVES OF INTERNSHIP

Much of the literature presents purposes, objectives,
and aims of the internship.

Although the objectives differed

to some extent, the central purpose of educating the intern
remained constant.

Most of the objectives stated by author-

ities were summarized in Newell's list of values to be
expected from an effective internship program (31:2-3):
1.

2.

3.

It helps to smooth the difficult transition from
academic preparation to full administrative
responsibility; i.e., it helps the intern to gain
confidence by trying his hand at administrative
tasks without carrying the full responsibility of
administration.
It enables the intern to benefit in a relatively
short time from the lessons learned by the field
sponsor during a lifetime of professional
experience.
It helps the intern to understand in terms of
specific action the meaning of the theory he is
learning.
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4.

5.
6.

7.
8.
9.

10.

It helps the intern to see that sound theory is
practical because it is helpful in improving
practice.
It enables the intern to learn how to administer
through actual experience in administration.
It provides a means of determining whether a
prospective administrator is likely to be successful as a practitioner in educational administration.
It helps the prospective administrator decide
whether he really wants to be an administrator, and
if he does, to discover the kind of position for
which he is best suited.
It provides new ideas and supplementary service
for the school system sponsoring the intern.
It stimulates professional growth on the part of
the sponsoring administrator.
It enables the professors to keep in touch with
the reality of the actual problems in the field.
III.

SELECTION OF CANDIDATES

The identification and selection of candidates is a
complicated matter; opinions differed regarding factors to be
considered in selecting candidates.

The National Conference

of Professors of Educational Administration stated that
answers may be found as trained personnel use the case study
method.

In this manner much data concerning the individual

must be accumulated (9:30-31).
Several authorities offered varying bases for the
selection of candidates.

Seager (46:2) stated:

Of the numerous qualities the novice should possess,
some deserve special emphasis. The student must be in
good health. He should be able to adjust rapidly to
novel and complex situations. Open-mindedness and tact
are indispensable. Open-mindedness prevents wholesale
acceptance or rejection of a situation or practice.
The National Conference of Professors of Educational
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Administration related (9:30-31):
The major cluster of competencies identified centered
around personality. Human relations factors, such as
getting along with others, courage, and honesty, concerned the conferees.
They further stated that second and third areas of
concern were background and training and professional operation.
Wolfe and Stover (51:21, 31) also emphasized human
relations as an important factor in the selection and training
of interns.

Only by working and living with his staff will

the intern be able to practice building good human relations.
He must believe in worth of himself and others, respect the
feelings of others, and seek reasons to work with individuals
and groups.
In the state of Washington, the Moses Lake School
District uses the following criteria in selecting and recommending candidates (42:2):
1.
2.

3.

4.

5.

6.
7.
8.

General attitudes of candidate
Moral values and behavior
Personality and appearance
Status with fellow teachers
Knowledge of and philosophy of education
Ability to work with students
Evidence of strong teaching ability
Evidence of leadership
a. At school
b. In the community
c. Professional growth

In each of the authorities cited, human relations ranks
high as a desirable quality for interns.

Considering this,

grooming and selection of a candidate should begin before the

10

student becomes an active candidate for the internship.
Forester brought this out when he stated that

11

the qualities

of successful elementary school administrators can be detected
early in the education process" (18:33).
A major factor not considered by authorities is

elementary principal supply and demand.

It would be profes-

sionally unsound as well as personally frustrating to the
individual holding principal's credentials if there were few
elementary principalship openings.

The teacher training

institutions and the school districts should keep this in
mind when guiding graduate students into elementary school
administration.
This could be better accomplished if the office of
the Washington State Superintendent of Public Instruction
were to make available supply-demand information concerning
the principalship.

IV.

PLANNING

Planning for the internship is not a simple process
that takes place before or after the selection of a candidate.
Planning is a continuing process, and careful planning itself
can be a learning experience for the intern.
Planning must be done in terms of the objectives of
the internship.

Plans consisting of activities designed to

busy the intern are of little value to him.

After objectives
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have been stated, a frame of reference is then set and activities can have real significance (31:22).
Basic objectives for the internship as a program of
experiences are relatively constant, yet specific objectives
and activities for the individual intern may vary greatly
with his particular needs.
V.

EVALUATION

Evaluation is closely related to planning.
evaluation shoula result in further planning.

In fact,

Evaluation of

the intern and the internship is a continuous and cooperative
day-by-day process.

It must be based upon evidence accumu-

lated continuously.

This material is not to be general

impressions, but a penetrating appraisal of the experiences.
~

intern.

Several authorities agree that evaluation

must be an integral phase of internship if the program is to
be successful.

Wolfe and Stover stated:

Evaluation as a method of self-analysis and selfimprovement is essential to the success of the internship program. Therefore daily conferences should be
planned for better understanding, closer cooperation
and mutual help in operating a good school. Conferences
should encourage the intern to further his activities and
achieve greater success (51:45).
At Central Washington College of Education the intern
is evaluated by public school administrators and his college
supervisor.

Evaluation is also based upon written and/or

oral examination completed by the intern (25:2-3).
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Newell (31:23) also indicated that evaluation can be
effective only if the intern, the participating school
district, and the supervising college cooperate fully.
~

internship.

Not only must the intern be evaluated,

but the program itself must be evaluated continuously.
Butzback stated (6:38):
A constant evaluation must be made of the internship
program itself. It is possible to set up only a tentative outline of an internship plan. Future modification
must come as a result of the regular appraisal of success
and failures. Such an evaluation should come from
interns, supervisors, administrators and professors of
school administration.

OH.APTER III

SUMMARY
The results of this study indicate that internship
is an important step in the development of more competent
school administrators.

This study revealed that the state

of Washington, as evidenced by its elementary principal's
credential requirements, is among national leaders in
developing administrators.
The Vancouver study (1:1-4) indicated that in the
state of Washington, while school administrator credential
requirements are high, the internship experience phase of the
requirements is varied in practice and procedure.

The Moses

Lake School District (42:1-5), one of the leaders in internship development, has a well organized pilot principal's
training program in effect.
If Washington State Board of Education certification
is to be met satisfactorily, there is a great need to
develop and unify elementary pri..."'lcipal internship programs
throughout the state.

This calls for study and cooperation

on the state, higher institution, public school, and professional organization level if programs peculiar to the needs
of the state are to be met.
The internship in its many and varied ramifications
is a significant improvement in the professional preparation

14
0£ the neophyte principal.

The opportunity to put theory

into practice, to exercise and develop leadership qualities,
and to receive guidance within the £ramework 0£ a well
developed elementary principal internship program seems almost invaluable.
Following the Bibliography is an Appendix containing
the complete "Handbook £or the Development 0£ Elementary
Principal Internship. 11
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CHAPTER I
INTRODUCTION
The intern training program described in this handbook
is designed to fulfill the intern requirements for principal's
credentials in the state of Washington.

Most candidates or

interns will be teaching in the school district in which
they take their internship training, and most interns will
continue their teaching duty during the training.

They will,

however, receive a limited amount of released time.
I.

LIMITATIONS

The internship program described in this handbook has
certain limitations that can be overcome through careful
planning and organization.
~.

Since the intern will be teaching full time,

some experiences may be lost.

To overcome this, the school

district should attempt to provide some released time, and
the intern should be ready to capitalize on all available
time, including time before and after school.
Pay arrangements !Q.r released~-

Since pay arrange-

ments for released time are varied, they will have to be
determined within the participating school district's policy.
Even though the intern may be of service to the local district
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and the district has a professional obligation to improve
educational administration, the intern is reaping the greater
benefit from the experience; therefore, he should be willing
to share the financial burden created by released time.
Insufficient college supervision.

At present the

intern and the local school district must assume the greater
responsibility for planning, guidance, and evaluation.

In a

pers-onal interview, Dr. Roy F. Ruebel stated that the graduate
office at Central Washington College of Education is understaffed and cannot spend an optimum amount of time observing
and evaluating the intern.

It seems that this situation will

continue until some changes talce place on the state higher
education finance level (44).
Local school district limitations.

The local partici-

pating school district assuming the responsibility of an
internship does so without benefit of additional superviso~y
.,,,c). /'

personnel.

-;f

'

'

The intern should be cognizant of this and plan

accordingly.

Lack of familiarity with internship programs is

a further handicap facing school districts initiating
training programs.
II.

SUGGESTIONS

If an internship is to be successful, careful planning
is essential.

The training program must be tailored to the

25
intern; thus a careful analysis of a candidate's education,
experience, ability, and needs is required.
In view· of the 11 terature surveyed and his experience
as an intern, the writer offers the following suggestions
that might be helpful to future candidates, interns, and
supervising agencies:
1.

Begin planning for an internship the year before
it is to be carried out.

2.

The intern should not attempt to engage in too
many outside activities during the internship.
Outside employment is almost impossible if the
experience is to be effective.

3.

To partially overcome previously mentioned limitations, the internship should begin one week
previous to school commencement and end one
week after the close of school.

4.

Although college credit isn't always received for
the full year's internship, college supervision
and guidance should be enlisted.

5.

The intern and school district should seek aid
from local, state, and national professional
organizations.

6.

The intern should keep a log of his experience,
activities, and other information pertinent to
the internship.

26

7.

The intern should have had at least three years

.

of successful teaching experience on the
elementary level.
8.

The intern should be within one summer's work of
a master's degree.

9.

The school district and the college should be
mindful of the intern's opportunities of
obtaining a principalship after completion of
his training program.

CHAPTER II
AREAS OF RESPONSIBILITY
Responsibility for the success of the internship is
,ej

'

'i (.-4 l~,11,

'~ ,

vest-in all persons and agencies involved.

The responsibili-

ties are not always wholly one person's or one agency's but
frequently overlap and will vary from internship to internship depending upon the particular situation.

No matter how
is

the responsibility is divided or how the program structured,
the successful training experience must be a cooperative
undertaking.

I.

ROLE OF THE COLLIDE

The supervising college should take the initiative in
stimulating public school personnel to become more active and
systematic in locating, encouragine, and training potential
elementary principals.

The college should also make available

to the school district the consultant services of its staff
members.
Specific areas of responsibility to be assumed by the
college are as follows:
1.

Evaluation of preparation and experience

2.

Identification of additional requirements

3.

Consultation and guidance

4.

Recommendation for credential (with cooperation of
local school district) (42~).
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ROLE OF LOCAL SCHOOL DISTRICT

II.

Available literature does not clearly define the
local district's areas of responsibility, yet there are
definite responsibilities best carried out by the district.
The participating school district should bear the following
responsibility:
1.

Bearing heavy responsibility in encouragine;,
selecting, and screening candidates for the
internship

2.

Providing the candidate with the opportunity to
participate in many and varied administrative
experiences

3.

Providing academic and professional guidance to
candidates and interns

4.

Providing opportunity for the intern to confer
with school administrators

5.

Providing opportuni t;t for the intern to meet
specific requirements of the internship as
described in the 1960-61 Central Washington
College of Education general catalogue (43:218)
and

11

Internship and Laboratory Experiences''

(25:1-3).

III.

ROLE OF THE INTERN

The intern's role begins before the internship.

To
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become eligible, the student must meet certain requirements
and follow certain procedures, as follo·ws:
1.

Make a written declaration of interest to his
superintendent

2.

Apply for the credential to the State Superintendent
of Public Instruction through the office of the
County Superintendent

3.

Be sure that the college and Department of
Certification, Washington State Board of Education, have up-to-date copies of his transcript

4.

Notify the college of his intent to receive
principal's credentials and plan with the
college for completing his program of study

5.

Malm arrangements for inter:11ship with the local
district and with the college

6.

Register for college credit if credit is to be
earned

7.

Collect forms and pertinent literature

8.

Make, upon request, a written report to the supervising college

9.
10.

Complete all college course work
Request the district superintendent to verify to
the college that field experiences have been
completed

11.

Ask the college to request the Department of
Certification, Washington State Board of Education,

30

to issue the credential
12.

Request the college to send a final transcript
to the Department of Certification, Washington
State Board of Education.

The accomplishment of these goals is primarily the
responsibility of the candidate or intern; however, he should
seek guidance whenever necessary.
The intern has a professional obligation to offer the
participating school district the services of an enthusiastic
and capable worlcer who has already had considerable training
in the field.

CHAPTER III
TRAINING EXPERIENCES
The training program should be tailor-made to fit
each intern; however, there are several common experiences
and activities in which all interns may engage.

The following

outline is not all-inclusive nor will all interns have the
opportunity to engage in each experience.

A more complete

list of activities and experiences may be found in a pamphlet
by Fritz
1.

c.

Borgeson and others (4).
Orientation to the duties of a principal
Attend school board meetings
Conduct fire drills
Assume responsibility in absence of principal
Visit and observe in other school districts
Visit and observe in other rooms and grades
Know bases for teacher assignment
Participate in new teacher orientation
Learn classroom visitation techniques
Be

present at teacher-candidate interview

Partici9ate in pre-school workshops
Prepare for and conduct teachers' meetings
Assist teachers in instructional program
Learn district teacher education policies
Interview pupils referred by teachers
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Understand good disciplinary practices and
measures
Follow up discipline problems
Be

familiar with referral procedure to outside
agencies

Understand pupil accumulative record system
Develop a pupil case study
2.

Administrative detail
Be responsible for pupil registration-withdrawal
Learn attendance posting and recording system
Aid in pre-registration of primary children

Help prepare building budgets
Learn requisition procedures
Help with building inventory
Learn office filing system
Know status of building secretary
Confer and inspect physical plant with custodian
Organize and conduct school assemblies
Prepare teacher bulletins
Become familiar with district forms and their
disposition
Know principal 1 s responsibility in connection
with pupil transportation

3.

Curriculum
Participate in textbook evaluation
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Ee a member of curriculum study committee
Study scope and sequence of elementary curriculum
Study and learn school district philosophy and
policy
Loolc for ways to improve classroom instruction

4.

Special services and programs
Study the audio-visual program
Study the music program
Study library program and facilities
Study special education programs
Learn function and use of county and/or district
psychologist
Study school health program
Study school lunch program
Supervise school patrol

5.

Public Relations
Cultivate personal relations with lay people
Attend P-T.A. meetings
Participate in community activities
Study the community

6.

Evaluation
Participate in curriculum evaluation
Study teacher evaluation practices and policy
Participate in pupil testing program •

•

